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Each month the ESL Department is sharing out a newsletter. We hope to provide strategies and
resources you can use in your classrooms that can help meet the diverse needs of English
Learners. We also want to share any important information that can help you become more
familiar with the goals of your English Learners.

___________________________________________________________________________
Recently, we hosted ESL

families from across Alexander

County.  Approximately 45

were in attendance and very

receptive to the resources

shared. Resources included

bilingual materials, strategies

to help your child at home, and

community resources.

*************************************************

Just a Reminder!   End of Year Testing is quickly
approaching. Testing Accommodations for English Learners
were determined by the Spring 2021 ACCESS scores and
will remain unchanged through the current 21-22 school
year. As a reminder, ACCESS Reading score must be below
5.0 to be eligible for any accommodations. See your ESL
teacher if you have questions about accommodations.

FYI- Spring 2022 ACCESS scores will not be available until June 13th. The 2022

scores will determine any accommodations for the 22-23 school year.

—-----------------------------------------------------------------------------------------------
What Does Research Tell Us About Teaching Reading to

English Language Learners?

As many of us are delving into the Science of Reading with LETRS, we thought
this was a good article to share with our colleagues. Even if you are not
attending LETRS, this may give you insight as to the learning styles of your ELs.

PHONOLOGICAL AWARENESS
Once explicit instruction has begun, modifications must be made to

allow for more practice with sounds that can potentially cause confusion.
These are sounds that either don't exist in the native language (most of the
short vowel sounds of English don't exist in Spanish, for example), or sounds
that are perceived as different in English but the same in the native language
(such as /b/ and /v/ for speakers of Spanish).
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Once phonological awareness has developed in any language, it transfers to
other languages that are learned.

PHONICS

Many of the components of phonics instruction need to be modified to meet
the particular needs of ELs. One example is educators must pay attention to
the meanings of the words used to teach phonics skills. Teaching students to
decode words they don't know only reinforces the idea that "reading" is
pronouncing sounds out loud rather than creating meaning.

VOCABULARY

ELs lack many of the basic words that native speakers know, so just teaching
the vocabulary words that are suggested in the reading materials you are using
will not be sufficient. ELs need not only the words that are vital for
understanding the text, they also need explicit instruction in multiple meaning
words, words with roots, prefixes and suffixes, figurative language, idioms, and
academic words that show relationships among other words (such as perhaps,
therefore, however, and since).

FLUENCY

ELs cannot achieve fluency in oral reading before they have achieved fluency
in speaking. Repeated readings of texts that contain unfamiliar vocabulary and
sentence structures will not increase fluency. When working on developing
fluency, be sure that students are reading texts that they are familiar with and
can understand. Students' own language experience stories are a very good
choice, as are read-alouds that students have heard several times and
discussed.

COMPREHENSION

Reading comprehension instruction for ELs needs to be modified to address
their needs. Plan interactive activities around reading and interpreting texts.
Sharing ideas, comparing perspectives, and coming to agreement (or agreeing
to disagree) are all ways that students use the language of the text in
meaningful ways, and thus progress to higher levels of language proficiency and
reading comprehension.

For more information about how ELs differ from monolingual
students in regard to the Big 5 visit:
https://www.colorincolorado.org/article/what-does-research-tell-us-abo
ut-teaching-reading-english-language-learners
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